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AN ANALYSIS ON THE TASK TO DEVELOP STUDENTS’ SPEAKING AND 
LISTENING SKILLS IN CONVERSATION IN ENGLISH TEXTBOOK: 
CONTENT ANALYSIS 
Abstrak 
Sebagai sarana komunikasi, baik tertulis maupun lisan, bahasa Inggris memiliki 
peran yang sangat penting terkait dengan pengetahuan dan teknologi. Karena bahasa 
Inggris adalah bahasa asing di Indonesia, maka bagi orang Indonesia bahasa Inggris 
tidak mudah dipelajari. Mengingat pentingnya bahasa Inggris di era globalisasi ini, 
maka sangat penting mempersiapkan materi yang sesuai dengan kebutuhan siswa 
yang relevan dengan masa depan mereka. Dalam penelitian ini, peneliti menganalisis 
tugas dalam buku teks berjudul “Conversation in English” yang diterbitkan oleh 
LBPP LIA. Penelitian ini dilakukan untuk menganalisis (1) tugas-tugas di dalam 
“buku teks Conversation in English” untuk meningkatkan kemampuan berbicara dan 
mendengar siswa. (2) untuk mengetahui dominan tugas yang digunakan dalam buku 
teks “Conversation in English”, dan (3) untuk mengetahui tanggapan siswa terhadap 
tugas “Conversation in English”. 
Metode penelitian yang digunakan dalam penelitian ini adalah “Content Analysis”. 
Teknik pengumpulan data yang digunakan yaitu teknik dokumentasi yang meliputi: 
(1) Mengklasifikasikan tugas keterampilan berbicara dan tugas mendengarkan, (2) 
memberi kode pada setiap data, (3) mencetak data, (4) menghitung frekuensi dan (5) 
menarik kesimpulan mengenai kompetensi yang dominan. Adapun sumber data 
dalam penelitian ini adalah buku teks yang digunakan oleh lembaga LIA dan 
informan. sedangkan data penelitian berupa seluruh soal didalam buku teks tersebut, 
hasil kuesioner dan hasil wawancara. Setelah menganalisis tugas dibuku teks 
“Conversation in English”, penulis mendapatkan beberapa hasil. Yang pertama, 
peneliti menemukan 83 atau 74% tugas yang dirancang untuk mengembangkan 
keterampilan berbicara siswa, dan 29 atau 26% tugas yang dirancang untuk 
mengembangkan keterampilan mendengar siswa. Hal ini berarti materi yang 
dirancang dalam tugas buku teks termasuk dalam kategori “cukup” untuk 
mengembangkan ketrampilan berbicara dan mendengar siswa. Kedua, melalui 
jumlah dan persentase tugas, dapat disimpulkan bahwa keterampilan yang dominan 
dalam buku teks “Conversation in English” adalah “keterampilan berbicara”. Yang 
ketiga berkaitan dengan tanggapan siswa. Dari kuesioner yang diberikan kepada 
siswa mendapat 36,7% pada respon “positif”. 
Kata Kunci: Keterampilan Berbicara, Keterampilan Mendengarkan, Konten 
Analisis. 
 Abstract 
English as a global communication both in written and oral, English has a very 
important role related to knowledge and technology. As it is the first foreign 
language in Indonesia, English is not easy to learn. Realizing the importance of 
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English, it is equally important to prepare the suitable material with students’ need 
which is relevant with their future. In this research, the researcher tries to analyze the 
tasks on “Conversation in English textbook” For English for Specific Purpose course 
Students published by LBPP LIA. It was conducted to investigate (1) the task of 
“Conversation in English Textbook” developed to enhance the students’ speaking 
and listening skills, (2) the dominant skill used in the task of “Conversation in 
English textbook”, and (3) to elaborate the students’ response toward the task on 
“Conversation in English textbook”. 
The research method used in this research is content analysis. The researcher used 
documentation as the data collecting technique. It involved classifying and 
describing the kinds of communicative competence, coding the data, scoring the 
data, counting the frequency and dominant of the competencies, and drawing 
conclusion. To credibility of data, the researcher collecting the data from different 
sources and by using multiple methods, including document analysis, questioner and 
interview. Thus the data source in this research is a textbook entitle “Conversation in 
English textbook” and the student of LIA course. Then the data are all of the tasks on 
the textbook, result of questioner and the result of interview. After analyzing the 
tasks on the “Conversation in English textbook”, the researcher obtained the results. 
The first, from 112 data there were 83 or 74% the tasks which were designed to 
develop students’ speaking skill, 29 or 26% the tasks which were designed to 
develop students’ listening skill. It means that the material designed in the tasks of 
the textbook are “sufficient” to develop the students’ speaking and listening skills. 
Secondly, through the number and percentage it can be concluded that the dominant 
skill developed on “Conversation in English textbook” has “speaking skill”. The 
third is about students’ response, the questioner given to the student got 36.7% on 
“positive” response. 
Keywords: Speaking skill, Listening skill, ESP, and Content analysis. 
 
1. INTRODUCTION 
Language is a means of the way of thinking then transferring idea, opinion, 
fact or even culture from one generation to another as well as from a nation to 
other. Srijono (2001: 9) states that language as a means of communication so that 
it is very useful and flexible to be used. It can fulfill any human needs in 
communication area, such as, information, advertising, news, diplomacy, science, 
etc. It means that English is the key to open the knowledge and information. 
Nowadays, English becomes one of the important requirements to get a 
certain job for working or scholarship for studying. The fact of English existence 
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gives a great impact for Indonesian as a part of the cosmopolitan world. As the 
developing country, Indonesia always renews the education system. For 
Indonesian education world, English is taught as a foreign language (EFL) in the 
classroom environment. 
In accordance with the case above, many informal language educations 
grow such as English course and also extracurricular lesson in school. It exists to 
support the Indonesian need in learning language to develop learners’ language 
skill. Each English course has different curriculum learning system also the 
media and material used. To support the English language teaching process, there 
are three factors involved teacher, learner, and method or material. English 
language Material can be delivered to students instructional. 
According to Tomlinson (1998), there are many kinds of learning materials 
including textbook, cassete videos, CD-Rooms, dictionary, grammar book, 
workbook, photocopied, exercise, news, etc.  Instructional material is very 
important for teachers to plan and analyze the teaching implementation. Among 
of those teaching and learning materials a textbook plays an important role. 
Teachers can use the teaching materials in textbook as a source of information to 
conduct the teaching and learning in class in order to make it easier to deliver the 
teaching material to students. Teaching English cannot be separated with the 
presence of textbooks. 
Cunningsworth (1995) stated, that textbook has always been the most 
preferred instructional material in ELT. They are best seen as a resource in 
achieving aims and objectives that have already been set concerning learner 
needs. Textbooks play a prominent role in the teaching and learning process and 
they are the primary agents of conveying the knowledge to the learners. Besides, 
one of the basic functions of textbooks is to make the existence knowledge 
available and apparent to the learner in a selected, easy and organized way. 
Generally, the material used by the teacher in formal and informal 
education is a textbook. The textbook is an instructional material, which is used 
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as the guide for classroom instruction. The textbook has an important role in 
teaching and learning activities. In LIA, especially in English Specific Purposes 
(ESP) program there a textbook namely “Conversation in English textbook”. The 
textbook contains eight chapters, two reviews, work file, word list, grammar and 
usage and also listening scripts. Each chapter containing: (1) Warm Up: This part 
is used for motivating strategies; hence, the activities are geared to motivate and 
prepare the students for the lesson. (2) Say It Smoothly: This part is used for 
Presentation and skill practice. In some lessons, the vocabulary is presented first 
and the language function later, while in other it is vice versa. (3) Let’s Do it: 
This part is meant to give the students an opportunity to use what they have 
learned, and to give the teacher a chance to assess whether the students have 
achieved the objective of the lesson. (4) Toolbox: This part is a wrap-up of the 
grammar learned in the lesson. If needed, the activity can be used in the skills 
practiced. (5) Tip Box: This feature, which may appear in some lessons, offers 
additional information that the students should know. 
Further, the review is providing activities for the teacher to assess whether 
the students have internalized what has been taught in terms of fluency and 
accuracy. Work file contains learning aids that may be parts of information gap 
or other kinds of activities in the lesson. Then word list is assisting the students 
with the meaning of new vocabulary, purposely given in Indonesia. Grammar 
and Usages further explaining the grammar learned in the lessons. The last is a 
listening script. It is providing a script of some listening activities. The material 
delivery in this book is situated with the students’ daily life. So they will ease to 
understand and study English. This book is written based on the functional 
syllabus with selected vocabulary and grammar to assist students using the 
function vocabulary, fluency and accurately. 
Based on the description above, the researcher was interested in doing the 
research to the materials presented on Conversation in English textbook. Because 
the researcher wants to know how well the material of task is designed to 
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enhance students’ speaking and listening skills. Besides, the researcher proposes 
research to prove the gap between the material or the task developed and the 
needs of students for their future careers. 
The researcher observes some previous studies before conducting the 
research in order to know how the previous research conducted the research and 
how the content analysis method is using in language teaching. There are several 
researchers who have conducted the research using content analysis. Those are 
carried out by Fanny Yuet Wah (2004), “Teacher and Learner Perceptions of 
ELT textbooks in Hong Kong Secondary schools”. This research is aimed to 
investigate the quality of ELT textbook in Hongkong secondary schools based on 
the teacher and learner perspectives,  Limsui (2011) entitled “An Analysis of the 
Speaking Materials on English on Sky Published by Erlangga for the First Grade 
of Junior High School. Her research objective is mainly to find out how is the 
speaking material of “English on Sky” for the first year grade of Junior High 
School published by Erlangga is fulfill KTSP curriculum specific conversation, 
dialogue, and short simple monologue. Ahmadi (2016) his research was “The 
Importance of Listening Comprehension in Language Learning”. The objective 
of his research is to define the terms listening and listening comprehension, 
review the components of listening, explain teachers’ role in listening 
comprehension, and present the general principles of listening comprehension. 
Then, the literature review demonstrated that learners’ listening comprehension 
skill can be improved by teachers’ assistance and the use of appropriate learning 
materials and activities. 
In this current research, the researcher analyzed the tasks on Conversation 
in English textbook for English for Specific Purpose (ESP) course student 
published by LBPP LIA. The research was conducted to investigate; (1) the task 
of Conversation in English Textbook developed to enhance the students’ 
speaking and listening skills, (2) the dominant skill used in the task of 
Conversation in English textbook, and (3) to dig out the students’ responds 
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toward the task on Conversation in English textbook. The researcher was 
interested in doing the research to the tasks presented on Conversation in English 
textbook, viewed from the speaking and listening perspective. Because this 
textbook was arranged to give guidance for students takes course in conversation 
level for studying and improving their language competencies to master English. 
 
2. METHOD 
This research used descriptive qualitative as the type of the research. The 
object of this research was the tasks of speaking and listening skill of 
Conversation in English textbook used in LIA course. This textbook was 
published by LBPP LIA. The book was the first edition published in 2007. Then, 
the textbook consists of eight chapter, two reviews, work file, word list, grammar 
and usage, also the listening script. Here, the researcher focused on discussing 
spoken task and listening task presents in those eight chapters consist of 112 
tasks. The data source was the tasks of Conversation in English textbook for 
intermediate grade of LBPP LIA course. 
This research was content analysis. According to Weber (1985:9) in 
Moleong (1989: 179), “content analysis is the research methodology to exploit 
some procedures to make the real conclusion from the textbook or document”. 
The ways of collecting data were as follow: 
a) The researcher read the textbook and the entire tasks in the textbook. 
b) Marked the tasks that were thought can develop the target skills. 
c) Gave code on the marked tasks in accordance with the developed skills. 
d) Noted the pages and numbers of the tasks that developed the skills. 
e) Then, accounted the amount of the tasks that developed the competence to 
assume the conclusion. 
After the data was collected the researcher analyzes the data. Bellow the steps 
used to analyzing the data: 
a) Classifying and describing the kinds of speaking skill and listening skill. 
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b) Coding the data From theories of speaking skill by Harris (1969) that 
consists of five aspects (pronunciation, grammar, vocabulary, fluency and 
comprehension) and coding the data of listening proposed by Buck (2004) 
that involve four component (acoustic input, the different types of 
linguistic knowledge, using world knowledge, and details of the context), 
the researcher gives code to each task that relates with the components. 
c) Scoring the data To score the average of the tasks in the English textbook 
that intend every competence, the researcher uses the following formula: 
 
 
 
d) Counting the frequency and dominant of the competence. 
 
3. FINDINGS AND DISCUSSION 
3.1 Findings 
There are eight units in the textbook analyzed with a hundred twelve (112) 
tasks. All of tasks in each unit are taken as the samples of the research. The 
researcher analyzed the tasks in each unit to explain what kind of speaking 
and listening tasks developed, what dominant of the skill developed in the 
Conversation in English textbook, and how does the students respond toward 
the task arranged. The result can be described as follows: 
3.1.1 The Material Design to Develop Speaking Skill 
Woman: can you spell your last name? 
Man: T-I-M-M-E-R-M-A-N-N 
The task above shows the task which contains about pronunciation 
aspect, particularly in spelling. It can be categorized in spelling 
because from the conversation above there is a command to spell the 
name and it can apply to the students to spell their name.  
The total number of task include in the textbook 
The speaking skill include in the text book 
 The total number of task include in the textbook 
The listening skill include in the text book 
 
X 100 
X 100 
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Listen and repeat. Underline the stressed syllable(s) of each 
word. 
1 re serve       3. ap point ment 
The second subsidiary of pronunciation is a stressing. The task 
above shows the task to enhance students’ ability of pronunciation, 
particularly in stressing. The task is designed for the student to listen 
to the correct sample then repeats it. Before conducted imitation 
action the teacher may explain about syllable stress and give a 
sample. Based on the data analysis, the researcher specifies nine (9) 
data belong to the pronunciation aspect. 
The second aspect of speaking is Grammar. Broadly, spoken 
grammar focuses on how are the students understand to connecting 
the main idea and the general rule of tense. Following are the samples 
of the task to enhance students’ spoken grammar. 
Listen and complete. Practice the dialogue 
Situation: At an office 
QC manager: hi James, I didn’t see you in the meeting just now. 
HRD manager: I had to go to the factory. So, ______________? 
The task above shows the grammar tasks to enhance the 
students’ speaking skill. The task is comprised of sentence pattern, 
Yes/No Question, word question and tenses. Based on the data 
analysis, the researcher categorized six (6) tasks of a hundred and 
twelve (112) tasks that are designed to enhance students’ speaking 
skill, particularly in grammar aspect. 
The next speaking aspect is vocabulary. Vocabulary 
recognized as vital components and a good indicator of the second 
language (L2) performance and proficiency. Harmer, (2001:16) says 
there are some aspects that have to be discussed in vocabulary, 
namely (1) words meaning consist of; synonym, antonym, 
connotation, denotation, (2) extending words consist of idiom, and 
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word combination or collocation, (3) grammar of words which 
comprises of noun, verb, adjective, pronoun, tense, preposition, 
question word. The tasks in the Conversation in English textbook that 
enhance students’ speaking skill particularly in vocabulary are shown 
in the following task: 
Read the words below. 
Hair : short, long, wavy, straight. 
Age : young, old, middle-aged. 
The task above shows the tasks of the components of speaking 
skill particularly in vocabulary aspect. Specifically, the task discuss 
about adjective. The sample task above gives several sample adjective 
of thing then asked the student to pronounce it. Based on the data 
analysis, the researcher categorised six (6) tasks of a hundred and 
twelve (112) tasks that are designed to enhance students’ speaking 
skill, particularly in grammar aspect. 
The fourth aspect of speaking is fluency. Richard (2008) 
proposes several aspects of oral fluency to enhance students’ fluency 
such as (1) Use of conversational routines, (2) Use of short and long 
turns, (3) Topic range, (4) Mastery of basic functions, (5) 
Backchanneling (verbal and non-verbal). The tasks on Conversation 
in English textbook that enhance students’ speaking skill particularly 
in grammar aspect are shown in the following task: 
Practice the dialogue with your partner 
Situation: at canteen during a lunch break 
Sarah : How was the outbound? How did it go? 
Sonya : It was great. We had a lot of fun. I met interesting 
people from other branches. Why didn’t you go? 
Sarah : I had it last year. 
The task above shows the task about conversational routines. It 
is shown by the topic conversation loaded which talks about the price 
of travelling package. The next is the conversational routine which 
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consists of conversation between Sarah and Sonya. They talked about 
the outbound and the news about their supervisor. The tasks no needs 
answer but it needs students’ comprehension and students’ confidence 
to practice. 
Listen and repeat 
Situation: On campus, in a classroom.  
Teacher Student  
And whose paper is this? It 
has no name on it. 
 
Here you are. 
Oh, that’s mine, madam. Let 
me write my name on it.  
Can I borrow your pen? 
Thank you. 
Here’s the paper ma’am. 
The task above shows the task of the components of speaking 
skill, particularly fluency aspect. The task consists of mastery of basic 
function conversation part. The task above does not need answer but 
it needs students’ comprehension about the basic function of 
conversation and the sample on the task above is an example formal 
language. It can be seen from the conversation between teacher and 
the student. 
Based on the result of data analysis, the researcher specifies ten 
(10) tasks indicate conversational routine, seven (7) tasks belong to 
turn taking, six (6) tasks that indicate of back channeling, nineteen 
(19) tasks that indicate of topic range and three (3) tasks that indicate 
about mastery of basic function of conversation. The total numerous 
of fluency tasks is 45 tasks from 112 task of Conversation in English 
textbook. 
The last speaking aspect is comprehension. According to 
Luoma (2001:11), there are subsidiary aspects should be noticed in 
arranging comprehension tasks that are; speed, intonation and rhythm. 
The tasks in Conversation in English textbook that enhance students’ 
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speaking skill particularly in grammar aspect shows in the following 
tasks: 
Listen and mark the intonation. Then practice it. 
1. How was the board ride? 
2. Were the children happy during the outing? 
The task above shows that the tasks did not need the answer 
but it needs comprehension about the falling and rising intonation. 
Those tasks comprise the aspect of comprehension which belongs to 
intonation because it explains and gives sample about intonation. 
Based on the data analysis, the writer specifies two (2) tasks of a 
hundred and twelve (112) tasks that are designed to enhance students’ 
speaking skill in comprehension aspect. In conclude, Conversation in 
English Textbook consist of 8 lessons involves 9 tasks of 
pronunciation, 6 tasks of grammar, 22 tasks of vocabulary, 45 task of 
fluency and 2 tasks of comprehension. 
3.1.2 The Material Design to Develop Listening Skill 
There are four aspects of listening skill. That are (1) acoustic 
input, (2) The Different Types of Linguistic Knowledge, (2) General 
World Knowledge, (3) The Context of the Communication. 
According to Buck (2001:4) Acoustic input that is the external input 
to the process of the listening comprehension. This represents the 
meaningful sounds of the language (phoneme). Usually, the 
phonemes combine together to make up individual words, phrases, 
and so forth. Further, there are some aspects in acoustic input such as 
phonological modification, stress and intonation (the listener should 
pay attention to indicates clausal boundaries to identify word and 
sentence functions), and redundancy and shared knowledge (use the 
knowledge of the language to “replace” any missing information. 
Bellow the sample of acoustic input task. 
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Listen and discuss the meaning of the different stresses in the 
sentences. 
1 a. YOUR desk is in the corner 
b. Your DESK is in the corner 
The task above shows the task of components of listening skill, 
particularly in acoustic input aspect. It comprises the aspect of 
acoustic which belongs to stress and intonation parts. The tasks 
asked the students to listen to the stressing and discuss the different 
meaning between the words and also listen and give mark intonation 
on the ending of sentences and practice it.  
Besides, acoustic input comprises subsidiary aspect which 
belongs to phonological modification. The task asks the students to 
distinguish the similar sound of words example; “what’s he doing? 
And what’s she doing?”. Between what’s he and what’s she has a 
similar sound but different meaning.  
The sample task above shows the task of the components of 
listening skill, particularly in acoustic input aspect. It comprises the 
aspect of acoustic which belongs to shared knowledge means the 
students ask to use the knowledge of the language to “replace” any 
missing information. The task asks the students to listen to the 
recorded script then fill out the form. So it can be concluded that it is 
one of the task to train the student to use their knowledge of the 
language (mainly vocabulary) to complete the missing word. Based 
on the data analysis, the researcher specifies one (1) task about stress 
and intonation (3) tasks about phonological modification and (5) task 
which drill student to use their background language. Each task 
aimed to enhance students' listening skill, particularly in the acoustic 
input. 
The second aspect of listening skill is different types of 
linguistic knowledge; it refers to the system of language 
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comprehension works. Buck (2001: 3) stated there are several aspects 
involved in this discourse, those are; processing idea unit (syntactic 
and semantic factor) and processing connected discourse (cohesion). 
Bellow the sample task which is found by researcher. 
Listen. Match each event with its description. 
1. What do you think of the 
receptionist? it was ______ 
Heavy 
2. How was the students’ bazaar? 
Was it good? It was ____ 
Delightful 
The task above shows the task of idea unit. The task asks the 
students to listen to the recorded script then match the event 
description to the word in the table. 
Listen. Complete the dialogue. Then, practice them. 
Situation: at an office 
QC Manager: 
Hi James, I didn’t see you in the meeting 
just now. 
HRD 
Manager: 
I had to go to the factory. So, _______ ? 
QC Manager: Well, _____, ___, ____. Lots of arguments. 
The samples task above shows task of the components of 
listening skill, particularly in linguistics knowledge aspect. Mainly 
the task comprises about cohesion. The task comprises the 
conversation between HRD Manager and QC Manager, it discusses 
the meeting. The word “it” in the third sentences indicate the 
cohesion about the topic which discussed. Then, the task above asks 
the student to listen and fill the missing words. Based on the data 
analysis, the researcher specifies one (1) task of an idea unit and one 
(1) task which is indicates cohesion. Each task is designed to enhance 
students' listening skill particularly in linguistic knowledge. 
The third listening aspect according Buck is General World 
Knowledge. World knowledge is applied through the process of 
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inference. The process of inference involves bridging inferences and 
elaborative inference. Below the sample task of World knowledge. 
Listen to some speaker talking about themselves. Take notes 
about each persons’ personality. Discuss with a friend. 
Script: hi, I’m Jeff Yeager. I’m a CEO of the multinational 
company. Well, I like to visit my employees’ houses, ask them 
how they’re doing, chat with them and you know to play with 
their kids. You can say I love kids and I like being with them. 
The notes should write: Jeff Yeager is a caring, friendly CEO. 
The task above is classified into general world knowledge 
aspect, mainly the task about inferencing. It causes in task above asks 
the students to inference what did speaker said. Based on the data 
analysis, the writer specifies thirteen (13) tasks of hundred and 
twelve (112) tasks that is designed to enhance students’ listening skill 
in a context involving knowledge of the general world. 
The last listening aspect is the context of the communication. 
The main point of “context of communication” is related with 
pragmatic interpretation (how the language interpreted in context) 
and speech acts (indicate the intention on requesting, promising of 
ordering, indirect speech act). 
Listen and match what you hear with the pictures. 
 
The script:  
1. Park guide: good morning ladies and gentlemen. Welcome 
to Gunung Leuser National Park. I’m Faisal Abidin your 
guide. 
The task above shows the task of the context of communication 
aspect. Mainly the task comprises the sample of speech act such as 
giving information, question, and answer of the daily speech, news 
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anchor and the formal conversation. At first, the task asks the student 
to listen to the speaker then asked the student to gives the number the 
picture based on the information of the recorded. Based on the data 
analysis, the writer specifies three (3) tasks of a hundred and twelve 
(112) tasks that indicate skill in “context of communication” aspect. It 
can be concluded that Conversation in English Textbook consist of 
eight (8) lessons involves 12 tasks of acoustic input, (2) tasks of the 
types of linguistic knowledge, 12 tasks of using world knowledge 
(inferences), and 3 tasks of the context. 
3.1.3 Dominant Skill Developed on the Conversation in English 
textbook 
After analysing “Conversation in English Textbook” the 
researcher draws the conclusion about the dominant skill on the 
Conversation in English textbook. Speaking skill involved five 
aspects that are: pronunciation, grammar, vocabulary, fluency and 
comprehension. The mostly task in speaking is fluency task which 
reaches 54%. And then task about vocabulary in 27%, then followed 
task contains about pronunciation around 11%. Next, two tasks in the 
bottom are grammar 6% and the last task about comprehension 
which only reach 2%. 
Then, in listening task the author only focus to develop aspect 
acoustic input and world knowledge task. Both tasks equal reaches 
41%. Then following the task which is contains detail context aspect 
reaches 10%. The last is 7% only for task about linguistics 
knowledge aspect. In conclude the task of “speaking skill “is more 
dominant in the Conversation in English textbook than listening skill. 
3.1.4 Students’ Response 
The questioner is aimed to dig out the students’ response 
toward the model task on the Conversation in English textbook. The 
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instrument consists of eight main points. It involves (1) the relevant 
the task to the examination, (2) the usefulness of textbook, (3) the 
skill development, (4) the frequency used in the class, (5) the role of 
textbook, (6) positive feelings of use, (7) the relevance relate 
sequence, (8) satisfactory toward the textbook. Each main question 
has subsidiary questions. 
The total percentage of answer question number one with 
nineteen (19) respondents “agree” reaches 61.4% and 5,3% for 
disagree response. The table above shows that the highest response is 
“neutral answer” which reaches 55.3%. Then the highest answer on 
the third question is “agree answer” which reaches 42.1% and 
followed the fourth answer reaches 42.1% in “agree” response. 
The fifth question has high score 39.5% it is on “neutral” 
answer the sixth question also got the highest score on “neutral” 
response around 36.8%. Further, at the seventh question, the 
percentage reached 36.8% for “agree” response and the highest score 
on the last question is “agree” answer with 36.8%. The accumulative 
of students’ response get 36.7% on positive response toward the 
material of Conversation in English textbook. 
3.2 Discussion 
3.2.1 The Material Design to Develop Speaking Skill 
From 112 data of tasks in Conversation in English textbook 
there are 83 tasks or 74% the tasks designed to develop students’ 
speaking skill. It involves nine (9) tasks of pronunciation.  While 
in grammar, there are seven (7) tasks. Then in vocabulary there 
are; twenty two (22) tasks. In fluency aspect there are ten (42) 
tasks. And in comprehension aspect only the researcher found one 
(1) task belongs to intonation part. 
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Compared to previous finding by Putri, et.all, their result 
showed that the speaking task in students’ book in terms of the 
task selection and organization in general were already well-
sequence, had relation within the activities, relevant with the 
curriculum and students’ level and also already had good and 
suitable instruction. Then, the speaking tasks in students’ book in 
terms of the task physical appearance already provide sufficient 
coverage of the speaking task and are relevant with the learning 
targets and objectives. The third, the speaking task in students’ 
book in terms of the task content had already been arranged based 
on the learning target and objective, can facilitate the use of 
English and had already introduced the students with the text 
types that is fit to the curriculum 2013. It can be concluded that 
both research has different result although the purpose of the 
research is to analyze the speaking task.  In the current research, 
the researcher analyzes the material of the textbook from the 
speaking aspects and the result is different from previous research. 
In the current research, the researcher found 83 tasks or 74% tasks 
that train the student to enhance their speaking. It means that task 
on Conversation in English textbook is suitable to enhance 
students’ speaking skill. 
Further, the numbers of activity on the textbook provides 
spoken activity regard to develop students’ fluency. It means that 
the activities provided in the textbook are suitable with the 
specific indicators for speaking skill improvement. It verifies the 
theory of Cunningsworth (1995) as cited in Pravitasari (2017) that 
good textbook or materials provide adequate for four language 
skills: listening, speaking, reading and writing. 
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Although the content of the textbook relevant to the learning 
purpose and suitable for student needs but the task need variation 
such as topic discussion,  situation conversation,  and sample 
dialogue in order the students can feel enjoy in the learning 
process and they encourage to learn. Besides, the textbook too 
much provides the expression and sample dialogue used in a 
situation so the material about self-practicing pronunciation and 
vocabulary list very limited. It verifies the theory of Nunan (1991: 
213) that materials should provide stimulus learning which 
encourages learners to learn and contains interesting text, 
enjoyable activities, and opportunities for learners to use their 
existing knowledge and skill 
3.2.2 The Material Design to Develop Listening Skill 
After analysing the tasks, the researcher found task which 
indicate to develop students’ listening skill. There are 29 model 
tasks or 26% from 112 tasks in Conversation in English textbook 
designed to develop students’ listening skill. The data found in 
acoustic input, there are four (4) data belongs to stress and 
information, three (3) data belongs to phonological modification, 
and five (5) data belongs to shared knowledge. Then in the 
different types of linguistic knowledge, there are one (1) data 
belongs to processing idea unit and three (3) data belongs to 
cohesion. The next in world knowledge consist of thirteen (13) 
data belongs to inference. And in the detail of context aspect, 
there are three (3) data belongs to a speech act. The listening task 
found in Conversation in English textbook insufficient to develop 
students’ listening skill, because the amount of the tasks is few 
than speaking task. Although the number of the task is few but the 
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listening task was cover four listening aspects proposed by Buck 
(2004: 3). 
On the other hand, the researcher concludes that this textbook 
was qualified to introduce the student to the variation of listening 
task such train students about inference, connected their 
background knowledge to the task on the textbook, although there 
only a task teach the students about processing idea unit. It 
verifies the theory of Nunan (1991:213) that materials should 
provide stimulus learning which encourages learners to learn and 
contains interesting text, enjoyable activities, and opportunities for 
learners to use their existing knowledge and skill. 
Regard to the listening task, the students says that the task is 
monotone and need grading level in order the students feels 
encourage to learn and grow the interesting in listening activity. 
Besides, this book has good pattern task and this textbook also 
included the listening script. This is in line with theory from 
McDonough and Shaw (1993: 7-13) that good presentation of 
skills and materials as the criterion of a good textbook. 
Afterward, if the result of the research compared with the 
previous study, it will find the differences. Such as the research 
conducted by Ahmadi’s work (2016), his journal verifies that 
students’ listening skill can improve supported by the material 
chosen based on the students need, used listening texts that are 
produced by native speakers can develop students listening skill 
into a specified level. While the present research want to analyze 
the task on the textbook that develop the students’ listening skill. 
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3.2.3 Dominant Skill Developed on the Conversation in English 
textbook 
Based on the finding the researcher concludes that dominant 
language skill composed on Conversation in English textbook is 
speaking skill. The percentage of speaking skill reaches 74%. 
While the listening task only reach 26%. It means that speaking 
skill is more dominant to develop in this course. Through this 
summary it also proved that the main focus in this course is 
developing students’ speaking skill as mention on the textbook 
prefaces. 
3.2.4 Students’ Response Toward the Task 
Correspond to Likert’s theory about the description of 
percentage criteria as cited in Riduwan (2009: 88), the cumulative 
score are classified “weak” because the result ranged in 21%-
40%. It means that the response of the students toward the task 
designed on Conversation in English textbook need to develop so 
that the material suitable with student need and relevant with their 
future need also the task is more various, and supported by 
interesting activity in learning process. 
 
4. CONCLUSION AND SUGGESTION 
First conclusion is about the tasks of Conversation in English textbook 
developed to enhance the students’ speaking skill. The researcher finds 83 or 
74% data of task to develop students speaking skill in Conversation in English 
textbook. The tasks of speaking in the Conversation in English textbook cover of 
all aspect of speaking skill. It can be concluded that Conversation in English 
textbook is qualified to develop students’ speaking. Second, the researcher found 
29 tasks of listening or 26% contained in Conversation in English textbook. 
Although the task cover four aspects of listening skill proposed by Garry Buck 
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(2001). But the percentage is classified “weak” because the percentage less than 
50%. It means that the task in the Conversation in English textbook is not 
sufficient to develop students listening skill. But it’s enough to introduce the 
students’ to the kinds of listening task. 
Third, the result of this research proved that percentage of the task to 
develop students’ speaking task reaches 74% from a hundred of twelve (112) 
tasks, meanwhile, there are 26% from a hundred and twelve (112) tasks 
contained in the textbook. It means that task of speaking skill is more dominant 
developed than the task of listening skill. The last, from the accumulative score 
of questioner which is responded by 19 students gets 36.7% on “positive” 
response. It means that the response of the students toward the task designed in 
the Conversation in English textbook needs to develop so that the material is 
suitable with students’ need and relevant with their future need. 
Based on the result of the research, the researcher suggests that the other 
researcher can conduct similar research to add subject matters or they can study 
other aspects not only in developing the learners’ speaking and listening skill but 
also in other aspects in the textbook, such as in the writing and reading or 
communicative competent or etc. Besides, the researcher finds among of the 
speaking and listening tasks are not well-balance written. In this research, the 
researcher also finds that not all of the aspects in speaking task are included in 
the textbook and very less listening task. She suggest the next author should 
include each competence in balance in order the learners are be able to get 
balance knowledge in improving their language skill in English. 
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